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Improving Academic Success for Students and Schools

Acadience Reading
is the new name for the DIBELS Next® assessment.

Acadience Math
is the new name for the DIBELS® Math assessment.

Acadience Data Management
is the new name for DIBELSnet®.

The assessments remain the same.
Benchmark goals stay the same.

Scores are interpreted in the same way. ) I

Take-Away Big ldeas

1. Adequate growth in all essential reading and early literacy
skills is important.

2. Evaluation of growth should occur in the context of a decision-
making model that emphasizes (a) prevention, (b) early
intervention, and, when necessary, (c) remediation.

3. Growth in ORF Words Correct not enough, we need growth in
reading for meaning, at an adequate rate, with a high degree
of accuracy.

4. Adequate growth is meaningful: it improves outcomes and
reduces risk for students.

5. Adequate growth is appropriately ambitious while still being
attainable.

6. It's not enough to evaluate student growth, we must also
evaluate the instruction the student is receiving. 4 | a




Essential Early Literacy Skills: Strands
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Assessing Growth in Essential Early Literacy
and Reading Skills with Acadience Reading

and Reading Skill Acadience Reading K-6 Measure

First Sound Fluency (FSF)

Phoneme Segmentation Fluency (PSF)
Nonsense Word Fluency (NWF)
Basic Phonics - Correct Letter Sounds

- Whole Words Read
Oral Reading Fluency (ORF)
Word Attack Skills - Accuracy
Ao e MRV R e BN Oral Reading Fluency (ORF)
of Connected Text - Words Correct

- Accuracy

Reading Comprehension Oral Reading Fluency (ORF)
- Words Correct
- Retell

Maze I
Reading Composite Score

Outcomes-Driven Model

Outcomes Driven Model Steps:
1. Identify need for support.

2. Validate need for support.

3. Plan and implement support.
4. Evaluate and modify support.
5. Review outcomes.

Key Steps in Prevention and Early Intervention

» ldentify students who need support early.

» Focus instruction on essential reading and early literacy
skills.

» Focus assessment on indicators of important essential
outcomes.

» Use assessment information to impact instruction to improve
outcomes for students.

= Benchmark goals
* Individual student learning goals

= Monitor progress

* Formative evaluation u | a




Outcomes-Driven

Model in a Picture
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1. Identify need for support.

4, Evaluate and modify support.

2. Validate need for support. 5. Review outcomes.

3. Plan and implement support. v

1. Identify Need for Support
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> Universal Screening » Students who score below the

» Students who score above the
benchmark goal are likely to achieve
the end-of-year benchmark goals.

cut point for risk are unlikely
to achieve the end-of-year 5 | a
benchmark goal.

2. Validate Need for/w\
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» Use repeated assessment
or other information to
validate need for support.

» A pattern of performance on
repeated measures increases our
confidence in educational decisions. **

3. Plan and Implement Support

End-of-Year
Benchmark
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Cut Point for Risk
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» First, establish a meaningful and

» Third, select and implement

ambitious goal.

» Second, establish an aimline
necessary to achieve goal.

targeted intervention.




4. Evaluate and Modify Support

Implement a Research-Based Intervention

Increase intervention intensity. For example:

1) Increase intervention fidelity

2) Increase time

3) Smaller group size

better make a

change

s LEmm

» Ongoing progress monitoring

» Three consecutive assessments below the aimline: Consider

making a change in intervention

5. Review Outcomes

Implement a Research-Based Intervention

Increase intervention intensity. For example:
1) Increase intervention fidelity
2) Increase time
3) Smaller group size

/—( Our support is
£ T T T { working for
| | k‘ Jessical WK
e Sept|  Oct Nav Dec Jan |‘&‘)\/

» Periodically review outcomes: How are we doing? o ® OO

» Consider individual progress
» Consider systems-level group progress Y | a

Outcomes Driven Model in a Picture

Implement a Research-Based Intervention

Increase intervention intensity. For example:

1) Increase intervention fidelity

2) Increase time

3) Smaller group size

Building Futures by Changing Outcomes | a

Acadience Reading Is Like a GPS for
Educators. Changing Outcomes Is the Point.

Progress Monitoring

 ORF/ Level 3 Scoring Booklet
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Take-Away Big ldeas

1. Adequate growth in all essential reading and early literacy
skills is important.

2. Evaluation of growth should occur in the context of a decision-
making model that emphasizes (a) prevention, (b) early
intervention, and, when necessary, (c) remediation.

6. Growth in ORF Words Correct not enough, we need growth in \
reading for meaning, at an adequate rate, with a high degree
of accuracy.

Third Grade Case Example: Tabitha

Tabitha’s initial skills at the
beginning of third grade:

96% ORF Accuracy

We desire Tabitha to be a
proficient reader who is

Ijreading for meaning at an
IZ[adequate rate and with a
[4'high degree of accuracy.

1. Establish an end-of-year goal
for Tabitha that is

4. Adequate growth is meaningful: it improves outcomes and meaningful
reduces risk for students. - — - attainable
Tabitha’s Initial Skills: N
5. Adequate growth is appropriately ambitious while still being O reading for meaning ambitious
\ attainable. / O adequate rate 2. Evaluate Tabitha’s progress
high degree of accuracy toward her goal
6. It's not enough to evaluate student growth, we must also g
evaluate the instruction the student is receiving. 20 | a 21 | a

Acadience® Pathways of Progress™
Goal Setting Utility

S., Tabitha T
a
o
ORF Words Correct E5@ e de ik 106 "
WELL ABOVE TYPICAL o v o ok o 108
ABOVE TYPICAL ok dkk 102
TYRICAL o 32
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ORF Accuracy I | rarara. 98 =
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An Effective Individual Student Learning Goal is
Meaningful, Ambitious, and Attainable

Tabitha’s initial skills at the
beginning of third grade:

96% ORF Accuracy

Tabitha’s Initial Skills:
O reading for meaning
O adequate rate
high degree of accuracy

Establish a goal that is

» meaningful: Goals for
proficient reading at or
above benchmark or that
reduce risk

ambitious: above typical
progress or well above
typical progress are
generally ambitious

attainable: typical or
above typical progress
are generally attainable




Establishing Educationally Meaningful Common Core Reading Standards:
Goals for Reading Proficiency Foundational Skills (K-5)

A meaningful goal for students to become proficient Grade 1to 5 Students

readers requires: reading for meaning at an
adequate rate and with a high degree of accuracy.

Fluency

: : . t
The Reading Composite Score is the most /10 suppor

important goal, with goals for all three

a. Read on-level text with purpose and understanding.

» meaning .
. b. Read on-level prose and poetry orally with
rate accuracy, appropriate rate, and expression on
> accuracy successive readings
In acquisition phase learning we may build accuracy c. Use co toc rself—rrect word
first, but the long-term goal is balanced proficiency recognition and rereading as
across all three reading skill areas. 2 | a necessary. Ia
A Goal for Reading Composite Score A Meaningful Goal Addresses
incorporates Meaning, Rate, and Accuracy Meaning, Rate, and Accuracy
S., Tabitha S., Tabitha
ORF Words Correct ] 65@ **** 106 I - [ ORF Words Correct Meaning Ak 106 p ]
ORF Accuracy 965 W T 98 - ORF Accuracy 965 W T 98 -
Retell 4@ * a5 o l Retell @ Meaning 35 = ]
Maze @ *kk Kk 19 m ([ Maze 6@ Meaning T 19 m ||
[ RCS 205@ Meaning %k gk 356 M ] [ RCS 205@ Meaning 1 8 8 8 4 356 ]

Acadience Reading triangulates on reading for meaning with oral reading,
In Acadience Reading, the Reading Composite Score is the best measure of silent reading, and fluency.
overall reading proficiency incorporating reading for meaning, at an adequate ORF Words Correct is a very good measure of reading comprehension.

rate, with a high degree of accuracy. The Reading Composite Score is the best measure of reading comprehension
and overall reading proficiency.




A Meaningful Goal Addresses
Meaning, Rate, and Accuracy

S., Tabitha

l ORF Words Correct Rate * &
ORF Accuracy Germ L 8 & 98
Retell 4@ o 35
Maze 6@ L 8.8 & 19
RCS 205@ *kdk 356

The goal is an adequate reading rate for the student to
be reading for meaning and not struggling at the word

level in their reading.

A Meaningful Goal Addresses
Meaning, Rate, and Accuracy

S., Tabitha

ORF Words Correct 65 @ * k& 106 ]
l ORF Accuracy 6u M Accuracy * % &k k i

Retell 4@ o 35 ]

Maze 6@ L 8 & 4 19 |

RCS 205 %k ke 356 M

The level of accuracy in word reading and decoding is

sometimes a surprise. By the middle of third grade, 95%
accuracy in word reading is not adequate.

Meaningful Goals Change the Future

» Meaningful goals improve important reading
Well Below Benchmark ——»
Well Below Benchmark =—=» At or Above Benchmark
——) At or Above Benchmark
At Benchmark —=> Above Benchmark

QlG3 « The Big Idea:

L B I = Meaningful goals
= increase the odds of
<4 R achieving important

literacy outcomes.
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Meaningful Goals Achieve Benchmarks and
Improve Outcomes

S., Tabitha

ORF Words Correct es@ ke 106 u
ORF Accuracy aer Tk ke 98 L}
Retell @ L& & 3

Maze o ko

RCS 205@ *rdkok 3560

With a Reading Composite Score goal of 356, Tabitha would move from
the below benchmark status to

» If a student is below or well below benchmark, go for benchmark.
» If a student is just at benchmark (green zone), go for above
benchmark (blue zone).




An Effective Individual Student Learning Goal is
Meaningful, Ambitious, and Attainable

96% ORF Accuracy

Tabitha’s initial skills at the
beginning of third grade:

Establish a goal that is

» meaningful: Goals for
proficient reading at or
above benchmark or that
reduce risk

» ambitious: above typical
progress or well above
typical progress are

generally ambitious

Tabitha’s Initial Skills:
O reading for meaning
O adequate rate

high degree of accuracy

» attainable: typical or
above typical progress
are generally attainable

Establishing Goals f

or Students who

are or Well Below Benchmark

Well Above Typical an

[RCS 2050@

' progress are appropriately ambitious
for students who are below benchmark.

d Above Typical

ek 19

*hkk 3560

WELL ABOVE TYPICAL L& & 8 8 i

ABOVE TYPICAL L & &4

TYPICAL La & 4

BELOW TYPICAL

WELL BELOW TYPICAL

Establishing Goals for Students who
are At or Above Benchmark

F., Sebastian

ORF Words Correct
ORF Accuracy

Retell

Maze

RCS 2950

Pathways of Progress
are intended to inform

professional
judgement.

Typical, Above Typical, and Well
Above Typical progress may be

appropriately ambitious for students
who are At or Above Benchmark.

ok ok 4160

WELL ABOVE TYPICAL La & & 8

ABOVE TYPICAL L2 & 23

TYPICAL L8 & 4

BELOW TYPICAL

WELL BELOW TYPICAL -

An Effective Individual Student Learning Goal is
Meaningful, Ambitious, and Attainable

Tabitha’s initial skills at the
beginning of third grade:

96% ORF Accuracy

Establish a goal that is

» meaningful: Goals for
proficient reading at or
above benchmark or that
reduce risk

» ambitious: Because
Tabitha is Below
Benchmark at BOY, above
typical progress or greater

is appropriate

Tabitha’s Initial Skills:
O reading for meaning
O adequate rate
high degree of accuracy

» attainable: typical or above

attainable

typical progress are
. CH




Attainable Goals ones that are Achievable
by Most Educators

Demo: Acadience Pathways of Progress™
Goal Setting Utility

S., Tabitha

- JORF Words Carrect @ raparay 106 -
i [ORF Accuracy el ok 28 [ ]
" [Retell 4@ . a5 "
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P at h W ayS WELL BELOW TYPICAL - WELL BELOW TYPICAL *
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Third Grade Case Example: Tabitha Tabitha’s Progress in Each Area Can Be
Monitored
- ) Student Pathways of Progress Graphs - .
Tabitha’s end-of-year Goal: | Meaningful Goal: ome Tabihas, gdens
By the end of the year, Tabitha | ° Repre_sents reading for D B aong o s s = oo Sontmar Gou
wﬁl read aloud a t%lird— rade meaning, at an adequate Clss: " demopah3 T, (e i Frmk
Acadience ORF assag eata rate, with a high degree of Year o MRS P A W A
p g accu racy' o0t Reading Composite Scare ORF Words Correct

rate of 106 or more words
correct per minute with at least
98% accuracy, and be able to
talk about what she has read

¢ Tabitha achieves the
benchmark goal

Ambitious Goal:

with a Retell score of at least * Makes above typical
35 words. She will read a Progress

third-grade Maze passage Attainable Goal:
silently for meaning and earn » Does not require well
a score of at least 19. above typical progress
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Take-Away Big ldeas

1. Adequate growth in all essential reading and early literacy

skills is important.

2. Evaluation of growth should occur in the context of a decision-

making model that emphasizes (a) prevention, (b) early

intervention, and, when necessary, (c) remediation.

3. Growth in ORF Words Correct not enough, we need growth in
reading for meaning, at an adequate rate, with a high degree

of accuracy.

4. Adequate growth is meaningful: it improves outcomes and

reduces risk for students.

5. Adequate growth is appropriately ambitious while still being

attainable.

6. It's not enough to evaluate student growth, we must also

evaluate the instruction the student is receiving.

Are students in the school generally making adequate
progress?

Students in this school are generally making adequate reading
progress.

« Growing the green: 56% to 90% At or Above Benchmark
« Shrinking the red and yellow: 44% to 10% Below or Well Below

Benchmark.
School: Delight Valley i -
Grade: Firstg Grade . 9:.%03,!59955
Year: 2014-2015 School Overview

Acadience Reading

Middle of Year

M 82% (n=59)
O 8% in=8)
| 0% =7

End of Year

B 90% in=65)
[l 8% in=g
B 1% =1

Beginning of Year

Reading Composite Score

[ 56% (n=44)
O 15% n=12)
B 29% (n=23

Are students in the classroom generally making adequate

progress?
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Number of Students = 79
Average = 1199
Standard Deviation = 46.4
Score Range = 29 to 250

Number of Students = 72
Average = 239.3
Standard Deviation = 110.3
Score Range = 39 to 462

Number of Students = 72
Average = 235.3
Standard Deviation = 74.2
Score Range = 22 1o 390

73

~a

Average classroom reading progress: 11 of the 17 students in this
classroom are making typical progress or better.

44| a




Are students at each tier of support generally making
adequate growth?

» Core systems of support is generally effective:
Goal is 95% stay green.

» Strategic and Intensive systems of support are moderately
effective: Goal is 80% reduce risk.

School-wide: Delight Valley

Beginning of Year Likely to Need Core Support | Likely hoSNeed Strategic Likety hoeal.eeﬂ Intensive | Total N =72
upport pport
Reading Composite Score 60% (n=43) 15% (n=11) 25% (n = 18) Total
Middle of Year
Composite Score Composite Score Composite Score Composite Score

B os% | B se% B ax%

Middle of Year n=41 n=g ne=10 me5e
Outcomes O s O % O 1% O &%
n=2 n=2 n=2 n=6

| o |- | 3% | 0%

n=g n=1 n=g n=7

School: Delight Valley i .
Grade: First Grade g\a?ngr!c%gncrg
Year: 2014-2015 Effectiveness of Instructional Support Levels

Beginning of Year to Middle of Year Acadience Reading K-6

Are students in the intervention group generally making
adequate progress?

¢ Intervention group is generally effective for students with similar
instructional needs: 3 of 4 students are make adequate progress.

Schoct: Dekght Valey Greup Progress Menitoring Graphs a acadlence
Geroup:  Small Geoup Suppon . 3 merageet
Grade: First Grade

Year  2014.2015 Acaence Readng K8

MINF Coemet Latter Sounds.
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How Much Growth is Enough?

» Above Typical Progress is generally ambitious and
attainable.

» Reaching the Benchmark Goal is generally meaningful for
students who are Below or Well Below Benchmark.

» Adequate growth on the Reading Composite Score
includes essential early literacy skills in early grades and
reading for meaning, at an adequate rate, with a high
degree of accuracy in later grades.

» Make sure students have adequate foundation skills and
accuracy before emphasizing fluency and comprehension.
It doesn’t do anyone any good to make errors really
quickly.

Take-Away Big ldeas

1. Adequate growth in all essential reading and early literacy
skills is important.

2. Evaluation of growth should occur in the context of a decision-
making model that emphasizes (a) prevention, (b) early
intervention, and, when necessary, (c) remediation.

3. Growth in ORF Words Correct not enough, we need growth in
reading for meaning, at an adequate rate, with a high degree
of accuracy.

4. Adequate growth is meaningful: it improves outcomes and
reduces risk for students.

5. Adequate growth is appropriately ambitious while still being
attainable.

6. It's not enough to evaluate student growth, we must also
evaluate the instruction the student is receiving. 48 | a




Key Steps in Prevention and Early Intervention

» ldentify students who need support early.
» Focus instruction on essential reading skills.

» Focus assessment on indicators of important
essential outcomes.

» Use assessment information to impact instruction to
improve outcomes for students.

+ Benchmark goals

+ Individual student learning goals

*Monitor progress

« Formative evaluation o | a

Individual Student Learning Goals
Improve Outcomes

Desirable Goals are:
Meaningful, <
Attainable, Jy
Ambitious

Feedback to teachers & students:
Is what we are doing working?

Progress Monitoring and Formative
evaluation is the 3" largest effect
on student achievement out of 138
possible influences.

Outcomes Driven Model

Outcomes Driven Model Steps:
1. Identify need for support.
2. Validate need for support.
3. Plan and implement support.
4. Evaluate and modify support.
5. Review outcomes.




Acadience Resources

* Find assessment resources on the Acadience
website

acadiencelearning.org

* Want to get started?
Contact Acadience customer service at

info@acadiencelearning.org

* Free training on Pathways of Progress
https://www.acadiencetraining.org/

Acadience Learning Manifesto — We Believe

We believe in the power of education to change lives.

Study after study has shown that better education correlates directly
I with better outcomes socially, economically and personally.

But it's more than that.

Education gives us perspective. Education gives us depth. Education
makes us who we are and, most importantly, it shows us who we can
become.

We've worked for decades helping educators of all sorts implement
meaningful assessments that help you really understand what's
going on with each student and with the class overall. Nobody can
match our experience; nobody can match our commitment to results.

It's about so much more than checking off the boxes. Because when
you have an approach that works--an approach you can measure
and benchmark and repeat—you start to change outcomes. And
when you change outcomes, you change lives. As administrators,
policy makers and educators, you know that kids who master the
basics—kids who learn to read, kids who get math—are more likely to
graduate high school and are set up for greater success in their
careers and their lives.

Because that’s what teaching is all about—not just covering the

bases, but unlocking the potential in each student. a
54 |




